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Information contained within this document is for consultation only and should not be shared outside of this. 
The information in this document is currently in development and has been shared as part of a consultation. If you are seeking guidance or information on this topic, please ensure you refer to final published content which can be found on rcslt.org.  
We appreciate any comments provided to us during the consultation, all of which will be reviewed by the working group within the context and scope of the project. We ask that, where possible and relevant, you accompany any counter arguments to statements made in the document with supporting evidence e.g. a research reference.  
Members of the working group should not be contacted directly, and all feedback should be made through the assigned route e.g. via survey or project manager. Feedback made through unassigned routes or after the closing date will not be accepted or responded to. 
Thank you for your support with this project.
Elizabeth Brookfield, Senior Project Manager
elizabeth.brookfield@rcslt.org


Explore the benefits of upskilling professional colleagues through training, get advice on best practice and understand levels of accountability and legal responsibilities when delegating work
1. Introduction
Working collaboratively with others is a fundamental aspect of speech and language therapy practice, which often involves upskilling the wider workforce.
Upskilling the wider workforce refers to the process of equipping professionals (such as teachers, teaching assistants, care staff, and early years practitioners) with the knowledge, skills, and confidence to support communication and swallowing needs. SLTs provide their professional colleagues with training to meet professional and legal standards share their expertise and help foster a shared understanding of speech, language and communication needs (SLCN) and dysphagia within their setting. 
Unlike delegation, where specific tasks are formally allocated to others under supervision and responsibility remains with the SLT, upskilling focuses on capacity building. It empowers staff to embed supportive practices within their usual scope of work. It also differs from enabling service users, which is about directly supporting individuals and their families to understand, manage and advocate for their own needs. 
Upskilling the workforce ensures that the environments around service users are informed, responsive, and communication friendly. This process requires consideration of various legal and professional requirements by the registered SLT and those they work with.
2. Responsibilities
2.1 SLT core role
To support improved outcomes for individuals with speech, language and communication needs (SLCN) and eating, drinking and swallowing difficulties (EDS), SLTs have a core role in:
· upskilling the wider workforce, including clinical colleagues, education professionals, justice system staff and those in the third sector
· acting as a role model for best practice in speech and language therapy delivery.
· ensuring that training provided is aligned with best practices and current research evidence
· monitoring the impact of training initiatives and adjusting content accordingly
2.2 HCPC standards relating to upskilling the wider workforce
1. Education, Advice and Training
· HCPC standard 14.14: “be able to advise and educate service users, their families and carers to promote health and prevent disorders”
 While focused on families, this standard also underpin the SLT’s advisory and training role with staff in education, care, and community settings.
· HCPC standard14.15: “be able to design, deliver, assess and evaluate training for other professionals”
 This standard is directly relevant to upskilling the workforce and highlights the SLT’s responsibility to build others’ knowledge and confidence.
2. Collaborative and Interprofessional Practice
· HCPC standard 9.3: “understand the need to build and sustain professional relationships as both an independent practitioner and collaboratively as a member of a team”
 This is essential when working alongside other professionals in shared environments (e.g. classrooms, clinics, care homes).
· HCPC standard 9.4: “contribute effectively to work undertaken as part of a multi-disciplinary team”
 This standard promotes shared understanding and cooperative working for service user benefit.
· HCPC standard 9.6: “be able to engage in inter-professional practice”
 This standard supports mutual learning and the sharing of expertise between disciplines.
3. Leadership and Capacity-Building
· HCPC standard 6.4: “understand the need to engage service users, carers and families in planning and evaluating interventions to meet their needs and goals”
 This encourages professionals working around the child or adult to be part of planning, helping them benefit from SLT input.
· HCPC standard 11.1: “be able to reflect on and review practice”
 This enables SLTs to continuously improve how they support and mentor others.
· HCPC standard 11.2: “recognise the value of supervision, peer support and reflective practice”
This standard lays the foundation for supporting and guiding others through mentoring or coaching models.
4. Leadership in Inclusive and Holistic Practice
· HCPC standard 5.1: “understand the importance of valuing and promoting diversity, equality and inclusion”
 This promotes inclusive communication and cultural competence in workforce training.
· HCPC standard 13.3: “understand the impact of social and psychological factors on service users, families and carers”
 This standard helps SLTs share holistic perspectives with colleagues in education or care.
5. Public Health and Capacity Building
· HCPC standard 14.3: “understand the principles of health promotion and the ways in which SLTs can empower service users”
 This standard can be extended to empowering the wider workforce to support prevention and early intervention.
6. Professional Knowledge and Application
· HCPC standard 14.17: “understand the use of group and individual therapy approaches in a variety of environments”
 This standard encourages demonstrating and modelling strategies to staff within relevant settings.
· HCPC standard 14.19: “understand the need to provide services in partnership with service users”
 This extends to working in partnership with professionals around the service user to co-deliver support.
See HCPC standards of conduct, performance and ethics.

3. Upskilling the wider workforce
SLTs do not have the authority to delegate tasks to the wider workforce unless they hold managerial or supervisory responsibility for the individuals performing those tasks.
Increasingly, SLTs are working at organisational and community levels to complement direct interventions. For example:
· Flying Start: An initiative supporting families with children under four years of age in some of the most disadvantaged areas of Wales.
The term delegation is used to describe situations where, for example, an SLT working with a teaching assistant, asks them to undertake therapy activities. In such cases, the SLT remains accountable for the therapy outcomes but does not have managerial or supervisory responsibility for the person carrying out the tasks. In this way, SLTs can contribute to effective joint working by supporting key workers and enhancing the knowledge and practice of colleagues.
For further information, see:
· Case Study: Carmarthenshire Communication Support Service – Development of a screening and intervention tool (ChATT) for schools, empowering them to support children with speech, language, and communication needs (SLCN).
4. Purpose of training
The purpose of training is to support appropriate delegation and to maximise the impact for service users of speech and language therapy. Any training supplied by SLTs, regardless of the purpose or outcomes, should never include activities which should only be undertaken by a registered SLT.
To clarify lines of accountability, RCSLT recommends including how training, allocation of tasks and ongoing monitoring will be quality assured by SLTs in any contract or service level agreements made with other services.
The purpose and proposed outcomes of training, enablement or awareness raising, supplied by the SLT workforce must be clear. Training can have a variety of purposes. It can:
· equip the wider workforce to understand the advice they are given, including understanding why needs must be met 
· actively promote interdisciplinary working
· develop skills to support service-users’ needs 
· develop strategies and approaches to support communication
· communicate support and empower service users, carers and parents including self-management
· aim to create a whole different environment. For examples, see: Stoke Speaks Out – a multi-agency approach to tackling high incidence of speech, language and communication needs across a whole community; NNUTS – A framework for partnership working between SLT services and education settings.
SLTs may also provide training and coaching opportunities to parents and carers as part of delivering a high-quality, person-centred service.
4.1 Types of training
When developing training, SLTs must be clear about the distinction between:
· training (transferring specific information and knowledge)
· learning (the process of absorbing that information in order to increase skills and abilities and make use of it under a variety of contexts)
· coaching (ongoing relationship to enhance knowledge or skills)
· empowerment (increases an individual’s ability to make decisions and have control over their lives)
and 
· the acquisition of skills and competencies by the person receiving the training
4.2 Quality assurance
The RCSLT strongly recommends that when training is developed and delivered by SLTs, quality assurance is built into the training.
5. Best practices in collaborative working
5.1 Working in partnerships
Where SLTs work in partnership with teachers, teaching assistants, nurses and other professionals, there should be a contract or service level agreement in place, specifying how training and the assignment of tasks will be quality assured by SLTs. For example, local authorities may set expectations regarding the quantity and type of SLT input required for training education staff.
Independent SLTs may also work collaboratively across teams. Therefore, they must ensure that appropriate information, training, support, supervision and monitoring are provided to those carrying out speech and language therapy-related tasks as well as building strong relationships with NHS teams, educational institutions, and third-sector organisations. Where there is an independent SLT provider also involved in a case, collaboration should focus on the roles each service will play in the support and interventions provided as well as the upskilling provided. Independent Practice guidance is available to support this process. 
5.2 Keeping records
Communication and record-keeping are essential to:
· maintaining effective working relationships
· ensuring safeguarding responsibilities are met.
· evaluating the effectiveness of training over time.
6. Challenges in workforce upskilling
Potential issues may arise when upskilling the wider workforce, including:
1) Screening processes
A distinction must be made between screening tests that can be conducted by trained individuals and 
detailed assessments, which must be performed by a registered practitioner.
2) Workforce turnover
Frequent staff changes can impact the continuity and sustainability of training outcomes
3) Varying levels of prior knowledge
Training programmes should be flexible and adaptable to different levels of expertise within the workforce.
6.1 Strategies for ensuring sustainable learning
To maximise the long-term benefits of workforce upskilling, SLTs should:
· implement a train-the-trainer model, where trained individuals can continue to support others within their settings
· provide ongoing mentorship and peer support to reinforce learning
· establish evaluation frameworks to assess the effectiveness of training and make improvements as needed
· ensure that training materials are accessible, engaging, and aligned with current best practices.
7. Reflection for SLTs
Consider the following question:
How can you effectively balance the responsibility of upskilling the wider workforce while ensuring that service users receive specialist, high-quality speech and language therapy? Use the Professional Development Framework section 1.6b to guide your thinking. 
8. Resources
For additional information, visit:
· Calderdale Framework: A structured approach for reviewing skill mix and roles within services.
· NHS Long Term Plan


2

image1.png
. T RCSLT




